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Fr o m th e Ed i t o r ’ s D e s k
Children are miraculous, truly. Whether tumbling over themselves in the effort to
conform to social expectations, or busting out and yowling their own brand new,
unique song into the universe, the light of their youth and determination shines through
and makes working with them incredibly rewarding — if you ate a really good breakfast
this morning and have the stamina to withstand the onslaught of their energy. Teaching
is not for everyone, and it doesn’t have to be. For those of us whose calling is in a
different — maybe a quieter — area, there is no need to force the fit.
What is required from all of us who are committed to making our world more just
and more loving, though, is respect. Respect for those youths among us who are
organizers and have their own priorities and strategies. Respect for young people who
are not activists and whom we may be tempted to write off as too uncritical of popular
culture and consumerism. And respect for the educators, activists, and advocates who
— whatever their politics — walk into rooms or schoolyards full of kids, not cowering
or scowling, but with love in their faces and their arms open wide.
Childhood is the one disempowered status that every one of us has experienced.
As in all oppressed groups, the members of this one are played off against one another
constantly: Boys are valued more than girls, a few kinds of learners are lauded while
others’ gifts are ignored, bullying and various prejudices are rampant, and resources
are siphoned out of some neighborhoods to enrich others. But it is worth remembering
that as a general rule all children are mistrusted and belittled; only, some of them are
simultaneously being groomed for later dominance, while others are discouraged from
imagining that they will ever have a wider scope for their talents and dreams.
Respect is due to children, and their mentors and teachers, especially from
progressives and peacemakers because there is nothing more revolutionary than to value
all of our children. Any vision of social change that leaves out their needs, or glazes
those needs in sentimentality without addressing the peril and stress in which so many
young people live right now, will fail to live up to its potential. And it will not be young
people — or popular culture — that are to blame.
The activists in this issue of Peacework range from young children (the girls on the
cover were photographed at a peace march this spring) to seasoned professionals. Some
are students, some are educators, some are policy experts. (I personally find a room
full of important adults much more daunting than a room full of teenagers — so I am
very grateful to those advocates among us who face them down with data and wellreasoned arguments, winning vital though sometimes little-noticed victories). Many
are themselves parents. All have direct experience of the convoluted, disheartening
bureaucracies in which most formal education takes place, and they have each found
creative ways in which to make real, positive changes for young people.
Children are the people most directly affected by the war, poverty, and injustice
we are trying to end — and they know it. Both inside and outside of organized social
justice movements, young people are making vital contributions to peace, and there
is no work more important than that of the adults who help them to survive, learn,
and grow. If you haven’t yet worked out how to involve
youth, and youth advocacy, in your activism, I hope
the voices in this issue inspire you to try. You may
find just the miracle you were missing.
Sara Burke, Co-Editor
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Beyond “No Child Left Behind”
Monty Neill is deputy director of FairTest, the
National Center for Fair & Open Testing, in
Cambridge, MA (www.fairtest.org). The
full-length version of this article appeared in
the Spring 2008 issue of Rethinking Schools.

W

ith more pressing issues
on its agenda and no
consensus about how to
proceed, Congress
probably will delay until after this
N o v e m b e r ’s e l e c t i o n s t h e
reauthorization of No Child Left
Behind (NCLB), a framework of
standards, tests, and consequences
initiated by the 1994 authorization of
t h e El e m e n t a r y a n d Se c o n d a r y
Education Act (ESEA). The outcome
of those elections might create
significant political shifts that would
affect any new version of the widely
criticized federal education law.
Many organizations that have long
sought changes in the law are taking
advantage of the delay to begin thinking
more deeply about what alterations are
necessary if the federal government is to play
a positive role in improving public schools.
Examples of this include the Joint
Organizational Statement on NCLB, signed
by national education, civil rights, religious,
disability, parent, labor, and civic
organizations, and proposals by the Forum
on Educational Accountability (FEA, which
I chair) based on the Statement. These push
for fewer but richer state assessments (tools
for evaluating students’ progress). They
argue for establishing rational expectations
to replace the impossible demand that all
students score “proficient” by 2014, and call
for high-quality professional development.
The groups propose a focus on assistance to
replace NCLB’s emphasis on sanctions.
Over the past few years, public dissatisfaction with NCLB has become more visible, as indicated by polls and the shifting
positions of politicians who originally supported the law. Meanwhile, paltry results

combined with the narrowing of curriculum
and instruction make clear that major
changes to NCLB are vitally necessary.
Progressive educators in particular have
sharply criticized NCLB for encouraging
the reduction of schooling to test prep.
However, a comprehensive proposal to
overhaul the federal law to meet the
requirements of progressive education, civil
rights, and social justice has not fully
emerged. If the federal role is to be helpful
and not harmful, we need such a proposal,
backed by significant social sectors mobilized
to win in Congress.

Schools continue to be
attacked for failing to
accomplish what they have not
been given the resources to
accomplish.
What Makes Schools Fail?
One place to start is to unpack the
notion of the “achievement gap.” That “gap”
usually is defined as different standardized
test scores by different racial groups, a
definition that assumes scoring highly on a
test indicates a person has met state standards
and is, in turn, well educated. Some
standards advocates have conceived of them
as being flexible, allowing variation, and
emphasizing the ability to think and apply
knowledge. In practice, however, “standards”
means standardization — one size to fit all
— via standardized tests. In no state do these
tests indicate an ability to engage in higher
order thinking.
The threat of sanctions, coupled with
the use of “interim” or “benchmark” tests
— periodic mini-tests designed to predict
performance on the big test — and scripted
curricula, has pushed schools populated
with low-income students increasingly

toward becoming test preparation programs.
The well-documented consequences of
massive teaching to low-level tests include
narrowing the content covered in tested
subjects and squeezing other subjects out of
the curriculum, so that many graduates lack
knowledge and skills needed to succeed in
college or be effective citizens.
When policy focuses on the “achievement
gap” and thus on test scores, it mostly
ignores the importance of resources available
to a school and the educational approaches
and experiences within it. Defenders of this
approach argue with some justification that
the nation has paid too little attention to
outcomes, to what children actually learn in
school.
One fundamental problem of this
approach has been defining outcomes as test
scores. Another is that attention to the
quality of resources and teaching is
inadequate. NCLB authorizes extra funding
for schools deemed “in need of improvement,”
but the actual support is minimal.
Further, study after study has made it
clear that non-school factors, poverty in
particular, overwhelm what most schools
can do. Michael Winerip summed up a
recent Educational Testing Service study in
the New York Times: Just four family factors
explain most of the difference in outcomes.
They are the percentage of children living
with one parent, the percentage of
8th-graders absent from school at least three
times a month, the percentage of children
5 or younger whose parents do not read to
them daily, and the percentage of
8th-graders who watch five or more hours
of TV a day.

Redefining the Achievement Gap
Gloria Ladson-Billings uses the term
“education debt” — the lack of adequate
educational opportunity accumulating since
slavery and segregation — rather than
“achievement gap.” The education debt
includes the school-based debt. It also
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includes the housing debt (such as the racial
covenants that ensured African Americans
could not move to many suburbs after
World War II), the medical care debt
(pervasive historical and current unequal
access to medical care), and the employment
debt (African American families earn threefifths of what white families earn, while US
income inequality grows rapidly).
When the “standards” approach gained
sway in the 1990s, some policymakers at
least recognized that the country couldn’t
focus on “results” without also focusing on
resources and teaching — what was termed
“opportunity-to-learn” standards. A very
weak version of them appeared in President
Clinton’s education reform law, but
Republicans promptly gutted even that
when they took over Congress. The
consequences are no functional standards
and no real accountability for providing the
resources schools need. Yet schools continue
to be attacked for failing to accomplish what
they have not been given the resources to
accomplish. When teachers and principals
try to meet the irrational demands of NCLB
(and parallel state requirements) by focusing
more intensely on the tests, they are then
criticized by Education Trust and similar
groups for “teaching to the test.”
In sum, the narrow focus on test scores
has facilitated endless scapegoating of
educators for the deep social failure to
address conditions in schools and more
broadly in society that overwhelmingly
influence learning outcomes. Rather than
address the education debt, policymakers
and the media focus on the achievement gap
— the “failure” of schools to produce equal
test scores despite historical and current
unequal inputs and opportunities.

A New Role for the Government
To the extent language shapes thinking
and policy, the nation needs a different language, one that emphasizes the educational
debt rather than the achievement gap. Discussion must shift from a fixation on the
supposed “motivation” problems of educators to an analysis of the capacities schools

must have to fully serve all their children;
from outcomes defined as test scores to the
education of the whole child. The country
must change the conversation from passing
tests to teaching and learning.
More than language, the nation needs
policies that redefine the proper role of the
federal government as assisting schools to
improve themselves. In that context, significantly more funding is a minimum requirement since Title I [the federal program designed to distribute funds to districts and
schools with a high proportion of students
from low-income families] now serves only
about half the nation’s eligible children.
In addition to pushing for more funding,
educators, civil rights groups, parents and
communities must unite on a few key
principles for structuring what will replace
NCLB. To further that discussion, here are
some brief proposals.
First, a new law would establish that the
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primary purpose of federal funding is to
facilitate school improvement. This would
replace test-based accountability as the
primary approach, though accountability
for improvement processes and ultimately
for results would be part of the structure.
Second, the law would recognize that
the heart of improvement is school-based
collaboration among educators to build
their capacity to serve all children well. Thus,
a significant share of Title I funds, particularly
for schoolwide programs, would be allocated
to pay for time for educators to work
together on curriculum, instruction,
assessment, evaluating student needs and
how to meet them, and related core
activities.
Third, Title I funding would be used to
strengthen the capacity of districts and states
to assist schools, which should be their main
function. Much of this assistance might be
continued on page 11

Boston, MA, March
2003. Photo: © 2008
Ellen Shub
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New Life for High School Civics

Youth Organizers Campaign Successfully for Better Classes
Courtney Clemente is a Martin Luther King
Scholar in her junior year at Cornell University,
and worked at Peacework this summer in the
Patricia Watson Activist Journalism Internship
for Young Writers of Color.

“Vote for me!
Please vote
because we as
youth can’t.” Angie
Encarnacion at
the Hyde Square
Task Force “Let’s
Vote Barbecue,”
Jamaica Plain, MA,
July 2008. Photo:

W

alking through the
s t r e e t s o f B o s t o n’s
Jamaica Plain
neighborhood, one may
think of ‘today’s troubled youth,’ or
‘inner city violence,’ and Jamaica Plain
does have a reputation for gang
behavior, violence, and drug use
among its teens. But tucked away
behind an old church in Hyde Square
is an organization that has led many
JP teens on a different path. The Hyde
Square Task force has supported and
g u i d e d yo u t h t o p a r t i c i p a t e i n
community activism and social change.
Their latest project, the Campaign for
Civics, has successfully changed the
curriculum of Boston Public Schools
(BPS).
The Hyde Square Task Force is a nonprofit organization that began as an effort
to reverse the trend of violence in the area.
Its Youth Community Organizing initiative
was formed in 1999 to develop the leadership
of the youth participants and alter the
societal structures that support injustice.
The Campaign for Civics began as a
Youth Community Organizing (YCO)
project in 2003, with the goal of reinstating
a long-abandoned requirement that Boston
Public School students be required to pass
a civics class in order to graduate. What
began as a small focus group expanded to
the YCOs’ main campaign. In the spring of
2007, the YCOs worked with City Councilor
Chuck Turner to draft a hearing order —
the first youth-written hearing order in the
city’s history. In fall of 2007, the hearing
order was put before the Boston City
Council. Over 200 youth, family members,

Rusulenni Castro

community members, and organizations
were in attendance to show the students
support. The hearing was successful, and
civics classes will be piloted this fall.
Why are youth asking for an additional
class at school? At the Hyde Square Task
Force, YCOs have experienced the power
that knowledge of civics gives them to
improve their communities and their own
lives. YCOs want to ensure that all Boston
youth have the opportunity to become
active, informed, and engaged members of
society and they believe that a stimulating
civics curriculum will do just that.
Through educational trainings and

workshops at Hyde Square Task Force
(HSTF) and through participation in organizing campaigns like the Campaign for
Civics, YCOs have learned how government
works, how power functions, and how to
take a problem in their community and
work strategically towards a solution. One
workshop, offered to HSTF youth in cooperation with Facing History and Ourselves,
demonstrated on a small scale what a modern, youth-centered civics class might be.
Readings included many by Latino and African American authors on identity, history,
power, social movements, and citizenship.
continued on page 8
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Focusing on the Children

Early Childhood Programs in Conflicts Around the World
Barbara Price is a Waldorf early childhood
teacher, and a member of the NonViolence in
the Lives of Children Project. Here she reviews
From Conflict to Peace Building: The Power of
Early Childhood Initiatives — Lessons from
Around the World by Paul Connolly, Jacqueline
Hayden, and Diane Levin (NAEYP, 2007).

W

ow, what an experience.
From Conflict to Peace
Building: The Power of
Early Childhood Initiatives is not an easy read. It requires all
of your attention, your thought, your
action. It makes you wonder: Am I a
member of the right organizations?
Am I spending my limited resources
(time and money) wisely? Am I creating a big enough ripple with my pebble? Why is there still so much violence in the world? And why aren’t we
all doing more to protect the children?
I first met this book when some other
early educators and I used it to enhance an
intensive class we were leading. We assigned
a reflective writing assignment as homework, asking the students to read the book
during a two-week break. That wasn’t fair,
we should have read the book together and
discussed it. This book could itself be used
as a curriculum. It requires deep reflection
as you read each chapter.
The first chapter of From Conflict to
Peacebuilding describes the impact of conflict and violence on children, families, and
communities. These effects are common
around the world, as are the key challenges
for early educators working amidst the conflicts. Following chapters focus on specific
conflicts in the world, and describe what
communities, educators, and parents are
doing to help the children living in the conflict. Each of these chapters includes the
voices of people working firsthand with the
children and families.

The conflicts described in this book span
the globe. The organization which helped
create this book, the International Working
Group on Peace Building with Young Children, says it hopes the book will “provide
practical support to those working in conflict-affected regions.” I think it provides
support to early educators working with children everywhere. Not every story we encounter is as painful as the ones in this book,
but the effects on the children are the same,
even when the exposure to violence is small
in comparison.
I have a 17-year-old son who plays
water polo. During one of his weekend tournaments I brought this book with me to
read between his games. I read chapter 5
that weekend, Marta Arango’s story from
Colombia. There happened to be a team
from Medellín playing in my son’s tournament that day. I looked around at these 14to 17-year-old athletes and their 20-something coaches and wondered at their life experiences. Here I was reading about kidnapping and displacement and other violent

Photo: Peace Games (www.peacegames.org)

acts in the early 90’s in the very city these
boys grew up in. I thought to myself: These
are the preschoolers I am reading about! I
bought a t-shirt from their fundraiser, and
shared the chapter with my son when I gave
him the shirt.
In the final two chapters of the book,
everything is gathered together for the
reader. The process by which the book came
to be written is explained, and the work of
the International Working Group on Peace
Building with Young Children is described.
This gives the reader somewhere to go to
take action. And finally, the key lessons
learned from the experiences of early educators and organizers around the world are
outlined.
As I read through these lessons, I understood that all children deserve these things,
regardless of the level of their exposure to
violence. What can I do then? I can keep
working. We can all keep working in our
own communities to spread peace and safety
for the children where we live.
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Campaign for Civics
continued from page 6

The participants reported that they had not
learned about history and civics from this
perspective before, and that it spurred their
interest in history and gave them a new level
of understanding of the structure of society.
Now they are interested in having every BPS
graduate take an understanding of these
concepts into adulthood, rather than accepting that this be a privilege of only the small
portion of students who have been involved
with community organizations like HSTF.

Community Outreach
The first step in gaining support for the
campaign was to approach local organizations and community members. The YCOs
attended lectures and events, where they
handed out packets of information on their
campaign. Civics as a benefit to both participants and the community at large is the
Campaign for Civics’ biggest selling point.
Melissa Aybar, 16, describes flyering and
handing out information as an enjoyable
experience — one that was received well in
the community and by local organizations.
“We set up meetings with people we felt like
were allies, and invited them to our hearing.
At these meetings, we had agendas and we
presented our work. It’s hard to say no to a
group of kids wanting to learn, wanting to
make a difference.”
Though they received much
encouragement, a local social movement is
never without obstacles. The resistance they
encountered was from the main beneficiaries
of a civics class: other youth. “It’s been
difficult flyering in the streets, because a lot
of kids are rude,” Melissa says. “Some kids
were like ‘Another class? I don’t want to take
another class.’”
Not Just Another Class
So how will the civics classes in Boston
Public Schools escape being another boring
history class? The YCOs have been working
tirelessly this summer to write an innovative
and useful curriculum. They are collaborating

with two curriculum writers and the head
of the history department at BPS, as well as
people in other organizations.
Melissa says, “We want to structure the
class in a way so it’s impossible for the teacher
to make it boring. There should be ways to
evaluate without written tests, having
students show what they’re learning by
having debates, mock trials, doing
presentations, or writing persuasive letters
to politicians.”
The YCOs have also held focus groups
to allow youth and adults to weigh in on
content and how the material should be
taught. The topics that came up most often
were “learning your rights,” current events,
different role models, and seeing US history
through different perspectives.
A civics curriculum would prepare
students to be politically aware, involved,
and engaged in bettering our society. Civics
classes would include topics such as politics,
voting rights, social justice, and community
activism, among others.
The YCOs agree that for young people,
knowing their rights when getting stopped
by the police is one of the major topics that
must be covered in a civics class. For Gabi,
it’s also important to focus on the social
demographic of Jamaica Plain teenagers who
are stopped and searched by the police.
“There is absolutely a race component to
getting stopped,” she says. “It’s unfair
because cops see Black or Latino kids with
baggy jeans and will automatically search
them. These kids would be walking to work,
to volunteer — these are kids who are going
to work to do something positive and they’ll
still get stopped by police because of the way
they are dressed and the way they look.”

Peace through Civics
Violence is a major concern for Boston
youth. Peace education, often left out of
mainstream curricula, can come in many
forms. Gabi sees an awareness of differences
and diversity as an important component
to reaching peace in the neighborhood.
“A civics class teaches people about
others who are different from them,” Gabi

says. “So much violence comes from people
not knowing or not understanding the
differences between one another. If you
know about other cultures. then violence
can decrease and peace can be brought
about.”
Melissa explains how peace can come
about through civics education simply by
providing students with something engaging
to do with their time. She feels that violence
is often born out of teenagers wanting to
escape their home lives, yet having nothing
productive to take part in outside of their
family and school life. A large part of the
civics classes will be a service component,
and Gabi believes that civically engaged
youth will have less time to spend focusing
on violent behavior.

A Well-earned Victory
This fall, when civics classes are piloted
in public high schools across Boston, the
YCOs and other members of the Hyde
Square Task Force will see the fruits of all
their labor.
“What made this campaign successful
was us not giving up — because the work
can be very frustrating,” Gabi says. “But
having the community support us in such
a huge way made us feel like we could do it.
Years from now when I have kids, they are
going to be taking civics classes — and I’m
going to feel like I contributed to that. I’m
so proud of all the YCOs.”
Seeing the success that this campaign
has brought about will forever have an
impact on the Youth Community
Organizers’ lives. Melissa believes that
leading a successful social campaign at such
a young age will provide the YCOs with a
lifelong belief that change is possible. “A lot
of us have the capacity to do a lot more,”
she says. “I’ve seen firsthand how tiring and
stressful it can be for adults who do this for
a long time, but having such a huge success
and such widespread support for the first
movement I’ve ever worked on will keep me
motivated for a long time. I know we will
all go our separate ways, but I know in some
way we’ll all come back to organizing.”
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Homeschooling Leaves Home

A Resource Center for Teenagers Who Choose to Leave School
Susannah Sheffer spends about 12 hours a
week at North Star: Self-Directed Learning for
Teens in Hadley, Massachusetts (www.
northstarteens.org). She spends a lot of other
hours writing and organizing for Murder
Victims’ Families for Human Rights (www.mvfhr.
org). She is the author of Writing Because We
Love To: Homeschoolers and Work and A Sense of
Self: Listening to Homeschooled Adolescent Girls.

Jonah Meyer at
North Star: SelfDirected Learning
for Teens in Hadley,
MA. Photo: Ben Rosser

E

lizabeth arrives at 9:00 and
together we go upstairs to the
tiny room with comfortable
chairs, a bookcase, art postcards
on the walls. We walk past a few other
teenagers who are curled up reading,
or sprawled out on the couches getting
the morning sleep that they missed at
home because they wanted to grab the
ride that would get them here early.
We smile good morning at the small
group about to begin its arcane
discussion of Logic principles. It’s still
quiet here at this hour, but there’s a
nice feeling of easing into the day.
Elizabeth and I talk for a few minutes
about where she is in the story she’s writing
and what might happen next. She spends
some time writing a new scene, offers to
show me what she’s written, and we talk
some more.
The day continues like this, with me
welcoming one teenager after the other into
this small, comfortable room. There’s
Christopher, who has hated school since
kindergarten and whose writing and reading
aren’t at grade level; here he dictates his
writing, and listens as I read aloud, finally
getting a chance to absorb a book that
challenges and moves him. There’s Josephine,
who doesn’t just talk about writing a novel
but actually works on it several hours a day;
there’s Jackie, who declares that she isn’t good
at anything academic but will offer astute
observations and analyses if you toss the
right questions her way. And once a week,

in a larger room across the hall, there’s the
workshop of young writers, ranging in age
from 14 to 17, who come together to
write.
This is my particular corner of North
Star, a resource center that offers an
alternative to middle and high school for
teenagers in Western Massachusetts. As its
literature says, North Star makes
homeschooling a viable option for any
interested teenager in the geographic area.
But doesn’t homeschooling mean parents
teaching their own kids at home? What does
a center like this have to do with
homeschooling?

New Definitions
Ever since homeschooling began to
come to public attention in the late 1970s,
many of the people engaged in it have
wished for a less misleading name for what
they do. “I don’t spend all my time at home
and a lot of what I do doesn’t look anything
like school,” was — and still is — a common
lament of homeschoolers trying to explain
that they don’t spend their days sitting at the
kitchen table working out of workbooks
while their mothers hover over them
monitoring their assignments. Yet for most
of the years that I edited Growing Without
Schooling, a national magazine founded by
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the writer and education critic John Holt
(best known for his book How Children
Fail), that photo of children doing
schoolwork at the kitchen table was the one
that newspapers routinely wanted to use as
an illustration of homeschooling, even if
they had to stage it to get it.
By now, the word “homeschooling” is
solidly entrenched in the English language.
It’s the legal term that describes parents’ choice
to educate their children themselves rather
than by sending them to any kind of school.
Most colleges provide “homeschooler” as an
option for applicants to check when indicating
their background, and these days listeners will
generally give a nod of recognition, rather
than a blank stare, when they hear the word.
(It caused a lot of laughter in the homeschooling
community when, in the 2004 movie Mean
Girls, the girl at the top of the high school
social hierarchy snaps impatiently, “I know
what homeschooling is!”)
Yet even with all these indicators that the
term has entered fully into the public
consciousness, there are still, in some ways,
as many misconceptions about homeschooling
as ever. Families whose children are unhappy
in school don’t consider trying homeschooling,
even though it is legal in every state, because
they fear that they would have to give up their
jobs and become full-time teachers, or that
they don’t know enough — especially about
the harder, high school subjects — to teach
their children, or that homeschoolers never
meet or socialize with other kids, or won’t be
able to get into college, or will be isolated
from the real world. Less obviously but often
just as pervasively, parents imagine that their
children are not the type to homeschool,
particularly that they are not self-motivated.

Gathering Resources Together
By providing services that address or
eliminate these concerns, North Star makes
the homeschooling choice feel possible to
families who might otherwise have ruled it
out. It offers a place to go during the day,
help in developing a homeschooling plan,
mentors and tutors and classes, a place to
meet and hang out with other teenagers,

Emma Jimerson and Ellen Morbyne at North Star: Self-Directed Learning for Teens in
Hadley, MA. Photo: Ben Rosser

connections to internships and
apprenticeships, and myriad other kinds of
help in navigating life outside of school. But
in addition to gathering together all these
resources, North Star serves as a kind of
halfway house, a transition point both
physical and psychological, between school
and the vast and often frighteningly
uncharted territory of growing without
schooling.
A useful analogy is a health club, a
YMCA, where one joins by paying a flat
membership fee and thereby gains access to
a range of offerings to take advantage of as
one wishes, without tests or prerequisites or
evaluation at the end. To join North Star, a
teenager’s family pays an annual membership
fee (and North Star turns no one away who
can’t afford the full fee of $4,000 a year), but
how each teenager uses that membership
varies. There’s a full calendar of weekly
classes. Teenagers meet individually with
adults to study Chinese or music composition
or the Vietnam war or poetry. They also
meet individually with adults to talk about
what they want to do with their lives, right
this moment and into the future; they talk
about what they want to learn or do and,

with help, they figure out what might make
that possible and what, externally or
internally, might be getting in the way.
Two full-time and three part-time staff
members provide much of the adult
continuity and decision-making, teach some
of the classes, and meet individually with
members and families. About two dozen
other adults, many of them college students,
come in to teach a class, offer a workshop, or
tutor a teenager in a particular area of
interest.
North Star was founded by two middle
school teachers who wanted to work with
young people in a different way. One is now
the Executive Director; the other is president
of the board. Their conventional education
background reassures some concerned
parents and carries a natural credibility for
the teenagers; if these guys could take the
risk of leaving school for a new, less charted
landscape, maybe a teenager can, too.
The adults who come in to teach a single
class or tutorial are not necessarily certified
teachers, though. Like those who teach at
community centers or centers of adult
education, the teachers at North Star offer
to teach what they know and love and want
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to share with teenagers. The senior staff has
to be ready to supervise and answer the
many questions of these less experienced
colleagues. But without a specific curriculum
that must be covered, and with such a small
group of students who are there only because
they want to be, the teachers have a built-in
feedback mechanism and a good opportunity
to figure out, together with the teenagers,
what will be the best and most helpful use
of their time.

Taking the Leap
By design, North Star is open only four
days a week, and few members spend four
full days there anyway. The idea is for North
Star to be a base from which to explore the
rest of the world. But North Star is also a
welcoming social space where the members
can spend time during the day, hanging out,
falling into spontaneous and wide-ranging
conversations, getting ideas from what they
overhear others talking about. In this way,
it’s like an old-fashioned public square,
where people can show up without
necessarily having a firm idea of what they
hope or expect will happen, but where they
can fairly reliably count on running into
other people and where something
interesting will be very likely to happen.
From the start, the two founders of
North Star have been interested in its being
a model that others could replicate elsewhere.
There are by now many homeschool co-ops
and support groups, and a few have a
physical gathering space of their own
(though this might be shared space, such as
a room in a church that the group uses
weekly). North Star’s fully staffed, regularly
open building is unusual, as is its focus on
helping people currently enrolled in school
to take the leap and leave. Offering group
activities and resources to already committed
homeschoolers is one thing; helping people
in school feel confident enough to make a
major change, despite skepticism from
others and their own fears and worries, is
another project altogether.
But just as North Star has learned over
its twelve years of operation how to increase

the likelihood of a family’s feeling ready to
take this leap, so has the organization gradually learned how to help others to replicate
its model. After a replication workshop held
at North Star in the summer of 2007, one
similar group is about to launch in urban
Philadelphia and others are in some stage of
thinking, researching, or planning.
Part of the challenge for potential replicators is the challenge of achieving financial
stability. North Star succeeded at the start
not only because its founders were willing
to take the creative risk involved but also
because they were able to live on personal
savings for a while and draw only the most
minimal of salaries. Even today, with staff
now being paid a living wage, balancing the
budget is a continual challenge. Coming up
with creative fundraising and outreach efforts takes a lot of staff and board time.

Plenty of Motivation
However the parents and their individual teenagers approach homeschooling, and
in whatever ways they view North Star as
helping them to make that choice, leaving
school for a self-directed life inevitably
shakes up previous assumptions and reconfigures teenagers’ sense of themselves and of
what is possible. Routinely, we see a teenager
who never thought of herself as college
bound now taking community college
classes and dreaming of law school down
the road. Or an A student who felt anxious
and depressed in a high-pressure high school
environment now relaxed and eager to get
up in the morning. Those who don’t learn
well through classes set up several individual
tutorials instead. Those who thought of
themselves as unmotivated discover that
they’re plenty motivated if they’re working
on something they really care about. Rather
than assuming that what someone achieves
in a school setting is an absolute predictor
of what they can do in a very different kind
of setting, North Star offers young people
the chance to change a few variables and see
what happens.
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Beyond NCLB
continued from page 5

to encourage more successful schools helping
less successful neighbors serving similar
populations, as Designs for Change has
proposed for Chicago.
Lastly, a new law would restructure
accountability. Title I schools should be
expected to develop and implement
improvement plans. Inability to make
reasonable progress (given assistance) as
indicated by multiple forms of evidence of
student learning, should lead to stronger
interventions.
Clearly, this is just a beginning. For
example, I’ve not addressed how the federal
government can improve the portion of
ESEA aimed at helping English language
learners. And I have not proposed adequate
means through which the federal government
can persuade, leverage, or pressure states into
ensuring all their schools have sufficient
resources to provide students with a highquality education.
Nevertheless, it provides impetus for
public discussions about the aims and nature
of education, discussions that can displace
the current corporate-dominated discourse
that has brought us high-stakes testing,
educator disempowerment, narrowed
learning, and declining democracy in and
around our schools.
Resources

The Joint Statement and FEA materials
are at www.fairtest.org/k-12.
For the debate over standards, see
Deborah Meier (ed.), Will Standards Save
Public Education? (Beacon, 2000); and
Meier’s ongoing dialogue with Diane
Ravitch (http://blogs.edweek.org/edweek/
Bridging-Differences)
On the “education debt,” see LadsonBillings’ 2006 AERA presidential address,
“From the Achievement Gap to the
Education Debt: Understanding
Achievement in US Schools” (www.aera.
net).

12

PeaceWork

|

September 2008

The Joys and Challenges of Public Schools
An Activist Roundtable
Curtis Gomez is working towards a Bachelor’s
degree in education at Curry College, and
working at the Morris Community School in
Cambridge, MA. Kathleen Kelly is a pastoral
minister and social worker and the parent of a
fifth-grader at the King Open School in
Cambridge, MA. Lisa Graustein is a humanities
teacher at the Codman Academy, a charter high
school in Boston, and an anti-racism and
diversity trainer. James Noonan is a Program
Specialist at Peace Games, a Boston non-profit
that partners with schools to involve teachers
and students in a comprehensive nonviolence
education program. Sara Burke, Co-Editor of
Peacework and the parent of a fourth-grader at
the Lee Academy Pilot School in Dorchester,
MA, gathered with these activists in August,
2008, to talk about what we’re learning in our
public schools.

How did you come to your involvement in
public schools — and what is most
engaging to you about the work you do
there?
Curtis: I went through public schools as a

student with a learning disability. A lot of
teachers only taught one way, but kids have
many dfferent ways of learning. Coming
out of that experience, I wondered how I
could be a positive role model and create
change. I had seen how, faced with behavior
issues, sometimes teachers give up on kids.
I went into education because my tolerance
for kids’ misbehavior is higher than that of
some teachers, and I’m not willing to give
up so fast.
		 I work in after-school programs, where
I get to know other parts of the kids besides
how they do in school. And because I am
a young black man with tattoos — and I’m
also a father — I’m able to lead by example
and relate to kids in important ways.
Kathleen :

I attended suburban,
homogenous public schools growing up,
and wanted a more diverse experience for
my son. The school my son attends started

Peace Rally at PS 191/Hudson Honors Middle School, New York City. Photo: Peace Games
(www.peacegames.org)

in the 1970s as a small, alternative magnet
school, but in 2003 due to city-mandated
school consolidation, it merged with a
traditional public school that struggled
with many of the educational problems
common in urban schools. The challenges
in communication and cooperation have
been intense, and although there have been
lots of successes, we are still working to
enhance the sense of community.
		 When my son was in the second grade,
the brother of one of his school friends was
shot and killed, in the kind of violence that
is much more likely to strike some parts
of our city than others. This tragedy made
me more aware of the separate communities
within our school and city, and of how
different our experiences were. I recognized
how my privilege separated and isolated
me from others. I began to see that in order
to create a healthy public school community
we all had a lot more listening to do,
especially those of us who are most

accustomed to doing the talking and being
heard.
Lisa:

As a college student I co-directed a
conflict resolution program that worked
in schools around Boston. This showed
me the huge variety among schools and
the range of issues they deal with day-today. I have worked as a classroom teacher
or consultant to schools ever since.
		 I am interested in making schools into
places where young people get to be all of
who they are. For this reason I am drawn
to schools with a social justice component,
like Codman Academy.
James:

After I got my education degree, I
decided not to go into teaching, at least
not right away. I joined Peace Games
working at an elementary school in
Roxbury, Mass.
		 As I worked to help the Roxbury school
integrate peace education, I found many
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teachers who were justly disillusioned by
years of having outsiders paid to come in
and dump curricula on them, and then
leave. No-one stuck around long enough
to see if the curricula were actually used,
or how they worked — and in fact, the
materials were often shelved as soon as the
specialists were out of the building.
		 I needed to learn. So I spent a lot of
time talking with teachers, and just
watching them teach. As in most schools,
I found brilliant and creative professionals,
who had lots to teach not only their
students but me as well.
How does working in public schools serve
your vision of a more peaceful world?
Kathleen:

I believe that if I keep all kids
in mind, my child will get a far better education than I ever did. I have had too
much experience with the impact of “my
family/my child” decisions on public
schools and society. I grew up in a public
system that was 98% white. When I entered college, I was woefully unprepared
for social and intellectual interactions with
people who were different from me.
		 The best education is not limited to
opening up economic opportunities, but
develops our capacity for open, critical
thought. But if we want this to occur for
all our children, it cannot be happening
only in the curricula. It has to happen
throughout the school community and
the community-at-large. That means that
we need to be open to listening, and willing to be changed by visionz and experiences different from our own.
		 Too often, where there is good energy
to try something new, there is also this idea
that there is some other group of people
who are going to drag it down, and part
of the project becomes figuring out how
to have “our” vision maintained as the one
true vision within our own community.
What kind of learning environment can
we create — and what kind of society! —
when we bring all the groups together and
really listen to each other? That is the project of public schools.

Curtis: Schools should be a place for kids

to learn and grow. All the adults involved
need to change their attitude from “It’s
broken and it can’t be fixed” to “What’s a
different approach?” Of course kids will
make mistakes — school is supposed to
help them anyway, that’s what it’s there for.
Schools are the bridge between family and
society. They should be like community
centers, another home place for kids.

Lisa: Our school stays open until 7:00 pm,

long past the end of the academic day, to
provide a safe and welcoming place where
students can get help with their schoolwork.
This year we are hiring 80 tutors to help
9th- and 10th-graders with their academics,
so that these kids will have the support
they need to succeed.
		 But in order to really fix our schools,
we all need to start taking responsibility
for the racism, poverty, and violence that
are what’s really undercutting them. I can
teach kids academics, and more and more
schools are making good efforts to give
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kids the services they need. But in the
urban schools where I have taught, there
is an underlying current of grief, trauma,
and despair that is a huge part of my
students’ lives.
Kathleen: So it’s about taking responsibility

to move beyond whatever privilege we
have…to stop thinking that some other
community or school doesn’t have anything
to do with ours — or even within a school,
to think that this part is about me, but not
that part. I’m trying to understand how
this pushing away happens, and learn how
to talk about it with people.

James: In the second half of each school year,

Peace Games has students in kindergarten
through 8th grade do “Peacemaker
Projects.” Finding an organic way to get
kids involved changes how kids see
themselves — and how adults see them
— in some amazing ways. Whole
classrooms engage in a process of figuring
out something that needs doing, either on

Olivia Kirby, Wellete Ransy, and Tonya Brown listen to the “senior
speech” being given by a classmate at the Codman Academy Charter
School in Boston, MA. In order to graduate, seniors must stand up in
front of their teachers and peers and speak about their life history. Photo:
© 2008 Josh Reynolds for the Boston Globe.

14

PeaceWork

|

September 2008

“Whenever teachers ask me for resources, I refer them to the work
of Rethinking Schools.”
— Howard Zinn, author of A People’s History of the United States
RETHINKING OUR CLASSROOMS, Vol. 1
Teaching for Equity and Justice
Creative teaching ideas, compelling classroom narratives, and hands-on examples
show how teachers can promote the values of community, justice, and equality
while building academic skills.

					
ISBN 978-0-942961-35-5 • 240 pages

Only $16.95! *

A PEOPLE’S HISTORY FOR THE CLASSROOM
Introduce students to a more accurate, complex, and engaging understanding
of U.S. history. This collection of exemplary teaching articles and lesson plans
emphasizes the role of working people, women, people of color, and organized
social movements in shaping history.

					

Only $12.95! *

ISBN 978-0-942961-39-3 • 120 pages

Teaching for Justice in an Unjust World
A treasury of information for teachers and activists including role plays, interviews,
poetry, stories, background readings, and hands-on teaching tools.

Only $18.95!*

ISBN 978-0-942961-28-7 • 400 pages

				

* Plus shipping and handling
				
U.S. s&h is 15% of the subtotal (minimum charge of $4).
Rethinking Schools, PO Box 2222, Williston, VT 05495 • www.rethinkingschools.org • Toll-free: 1-800-669-4192

CALL FOR A FREE CATALOG OF ALL OUR MATERIALS.

their campus or out in the community,
and then they work to get it done. A good
Peacemaker Project meets these standards:
It involves everyone, it creates change, and
it is do-able in the time available.
Lisa: Like all good organizing! It’s something

real and it makes a difference, and everyone counts.

What sustains you through the frustrations
of dealing with the many obstacles to
change?
Lisa: The kids — they are the reason I love

my work. They deserve amazing schools.
Even when everything else is crazy — the
messed-up system, the inadequate building our school is in, the things our students
weren’t taught at their previous schools,
the hassles they face just getting to and
from school — I remember that they deserve better, and they don’t have to do anything to deserve better.

What are the best opportunities you’ve
seen for people who aren’t directly involved
already to engage constructively and
creatively with public schools?
Lisa: Some schools have a service component.

RETHINKING GLOBALIZATION

					

often joke about their jobs being “in the
trenches” or “on the front lines.” While
this sometimes reflects a hostile attitude, I
believe it also resonates with some teachers
who love and respect the kids. For them
— and for me — it sometimes feels like a
war within ourselves, against all the forces
trying to draw us into other schools or
districts, or less demanding jobs in the
system. I respect the people who stay.

Kathleen:

My involvement in public
schools has allowed both me and my son
to have friendships I’d never imagined, and
has brought me experiences that I’d never
imagined. Like Lisa, I am thinking not just
of the smooth parts but of the points of
conflict where powerful opportunities for
learning and connection occur.

Curtis:

I see myself in these kids. When
they act out and get into conflicts, they are
expressing themselves the ways they know
how. The process of helping them get
through those conflicts, and being able to
relate to them, is my touchstone.

James: Often, my touchstone is the teachers,

because they have accepted the imperfection
of the system and are determined to make
something of it anyway. No matter how
well we do in any classroom, there will be
frustrated kids and frustrating interactions.
How do teachers muster the courage to
say to kids, “I’m not going away”? Teachers

Schools experimenting with projects like
this need points of entry into the
community: local adults to come in and
share their expertise with students, and
especially workplaces willing to welcome
workgroups and student interns.

James: One important step is for people to

inform themselves about schools and what
is happening in education. Read the
education articles in your paper, and check
out a few alternative journals like Rethinking
Schools too. There are also, of course, many
excellent books available (two I would
recommend off the top of my head: Other
People’s Children by Lisa Delpit, and
anything by Alfie Kohn). For extra credit,
write to your legislator about what you’ve
learned. Let’s not assume that there is
nothing that can be done to make positive
changes.

Kathleen:

My process wasn’t about
reading, but about the discipline of paying
attention when a question arises in you,
and reflecting on where it might be trying
to lead you. What was your experience of
schooling, and how is that refracted in
what you know about the public schools
near you now? Where are public schools
going? And where do you fit in?

September 2008 |

PeaceWork

15

Countering Military Recruitment in Schools
Sam Diener is Co-Editor of Peacework and a
counter-recruitment activist.

P

at Elder of the DC Anti-War
Network (DAWN) points out
that the military’s total Active
Duty Accessions for fiscal year
2007 were 181,172, and the total
Gu a rd / Re s e r ve Ac c e s s i o n s we re
138,057, for a total of 319,229 people
who entered US boot camp. This
works out to over 874 people per day,
over 36 per hour, or one recruit every
99 seconds. We have our work cut out
for us.
One method the military is using to
obtain recruits is the Armed Services
Vocation Aptitude Battery (ASVAB) test.
After consulting with Peacework about how
we obtained data on the test via the Freedom
of Information Act (FOIA), the Philadelphia
Inquirer filed its own FOIA and published
its results on August 6, 2008. They found
that in 2006-07 11,900 schools gave the test
to 621,000 students. The results of

Peacework’s FOIA indicated that 688,016
students had taken the test in fiscal year
2004-2005. This indicates an encouraging
drop — still, the Inquirer reports, over 9%
of all accessions are directly traceable to
recruiters contacting ASVAB test-takers.
The Inquirer is making available a searchable
database so that you can find information
about the schools which administered the
test in your region.
Earlier this year, DAWN successfully
convinced a school district in Maryland to
choose “Option 8” under which the military
will not receive student contact information
for ASVAB test-takers. For materials to
initiate similar local campaigns, see www.
counter-recruitment.org.
Another effective military recruiting tool
for the Pentagon is the Junior Reserve
Officer Training Corps (JROTC). Former
Secretary of Defense William Cohen called
it, “one of the best recruitment programs we
could have.”
After a long campaign, the San Francisco
School Board finally voted in 2006 to phase

out JROTC from the district. Now, the
military has fought back, placing an
initiative on the November 2008 ballot in
support of JROTC. A number of prominent
anti-war activists wrote an open letter urging
support for the campaign against this
initiative. They wrote, “The school board
took this action because, after years of war
in Iraq, the people of San Francisco do not
want military recruiters in our schools, and
do not support a program that discriminates
against the lesbian and gay community with
its “Don’t Ask, Don’t Tell” policies. JROTC
costs San Francisco taxpayers nearly $1
million per year.”
It is important to the national movement
against military recruiitment that we win
this vote, but the campaign badly needs
financial support. No Military Recruitment
in Our Schools, 2467 - 28th Avenue, San
Francisco, CA 94116. Those contributing
$25-$99.99 must provide a name and
address. Those contributing $100 and above
must also provide their occupation and
employer.

A Maine Activist Walks in Solidarity with the Undocumented
Sponsored by Centro Presente, Organization Maya K’iche, United for a Fair Economy, and the Center to Support Immigrant Organizing. To
learn more, visit www.celebratingjim.net.

On Tuesday, August 5th, Jim Harney (see p.24) began a walk
from Boston to New Haven via New Bedford, site of the region’s
largest immigration raid in March 2007, to highlight the plight
of immigrants. Planning to be on the road for six weeks, the 68year-old Maine activist is stopping in towns along the way, speaking in churches and schools about the global economy and why
migrants continue to make the dangerous journey north, risking
life and limb.
For the past 20 years, Harney has traveled the Americas, documenting the conditions of poverty and misery in which millions
of poor peasants and migrant workers live, sharing in story and
photographs their dreams and hopes of a dignified life. This time,
however, Harney is sharing the life-and-death drama of the poor
in a more personal way. He has been diagnosed with terminal
cancer. This walk may be his last.

“Our walk is paradise in comparison to those who leave their
families and walk treacherous trails into a world of robbery, rape,
and murder. The North American Dream has life-threatening
difficulties attached to it, ask those who’ve fallen off trains and lost
limbs. Each day, more than a thousand Salvadorans head north.
Hunger stalks the half million Mexicans who pass into the US
yearly.”
“Undocumented people are declaring they ‘exist,’” Harney
says. “They’re here in the middle of our society. Many of us don’t
know them. They are invisible. Yet they do the backbreaking work
of providing our food, maintaining our infrastructure, cleaning
our homes, grooming our lawns. We invite churches and groups
in solidarity with the undocumented to journey with us, provide
hospitality and space where we might converse about the challenge of creating possibilities for those with no tomorrow.”
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Caucasus Burning
Thomas de Waal is the Caucasus Editor for the
Institute for War and Peace Reporting (www.
iwpr.net). This article originally appeared in The
Wall Street Journal Europe on August 19, 2008.

S

o much has been left in ruins
in the Caucasus in the past
week. What chance is there of
a salvage operation?
The landscape is littered with wreckage.
First, South Ossetia was ravaged; now
Georgia is experiencing a great tragedy. Amid
the carnage, the greatest losers are the 25,000
or so ethnic Georgians of South Ossetia. Only
a month ago Ossetians and Georgians were
buying and selling from one another in South
Ossetia by day even as armed men in their
villages exchanged fire at night. Now those
Georgians face total dispossession, their
homes burned by South Ossetian irregular
fighters. Around 50,000 Georgians in
Abkhazia are still in their homes, but they
face a precarious future. These people have
the greatest moral right to pass judgement on
a long list of culprits.
Russia’s guilt is of course the most blatant.
The Russian army has unleashed atavistic
violence and allowed Ossetians and North

Caucasians to follow in its wake, re-inflaming
inter-ethnic hatreds that had begun to fade
after the wars of the 1990s. The cost of this
will be there for years and Moscow should
pay the price, in terms of both economic
compensation for the wreckage it has caused
and international opprobrium. On the latter,
Germany could take the lead by threatening
to cancel the joint Nord Stream project — a
Russian gas pipeline with a political agenda,
designed to bypass Moscow’s critics in Poland
and the Baltic states.
Next in line for criticism is the Georgian
leadership, which has now all but lost the
two disputed territories. Georgia is a small
nation under threat from the Russians, and
in the short term Georgians will rally around
their leader. But there almost certainly will
be a reckoning with their impetuous
president, Mikheil Saakashvili.
Since coming to power in 2004,
Saakashvili has been a man in a hurry. His
economic reforms are impressive, but he was
courting trouble from the start when he
promised to win back Abkhazia and South
Ossetia within five years. A brief look at the
Balkans, Cyprus, or Northern Ireland tells

you that complex ethno-territorial conflicts
need more time to heal than that. Yet
Saakashvili deliberately thawed the
(misleadingly named) “frozen conflicts,”
challenging the Russian-framed peacekeeping
operations and moving his security forces
closer to Abkhazia and South Ossetia. He
kept up the economic isolation of the two
territories and rejected any initiatives to open
them up — for example, by allowing the
Abkhaz to trade with Turkey — as a threat
to Georgian sovereignty.
His rhetoric was just what the Russians
wanted to hear and they moved in to fill the
vacuum economically, politically and
militarily. Many Abkhaz were unhappy
about being swallowed by Russia, but the
argument that Moscow was guaranteeing
their security trumped all others. Now the
Russians are triumphant.
How did Georgia’s 2003 Rose Revolution, which was greeted with such euphoria
by Georgians, end up like this? I was present at Saakashvili’s first press conference after
the revolution. There he said explicitly —
and in Russian — that in contrast to his
predecessor, Eduard Shevardnadze, he

“Citizens! The Fatherland is in danger! Our tanks are on foreign soil. — A. Galich.” A demonstration in Moscow against Russia’s
military action in Georgia, August 20, 2008. Photo: Sergei Davidis
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wanted “normal relations” with Russia.
Vladimir Putin, pushing first as president
and now as prime minister to build the
resurgent Russia that we saw rampaging
through Georgia last week, played a leading
role in this. But it is hard to imagine the wily
Shevardnadze allowing himself to get sucked
into a war with Russia.
Many Washington policy makers played
their part, too. They loved the idea of a new
“beacon of democracy” run by thirtysomething economic reformers astride an
important energy corridor and standing up
to Russia. But they all too often neglected
to pay attention to what Georgia was
actually doing. The Georgians basked in
American attention and felt emboldened to
challenge Moscow even more. When
President George W. Bush stood on
Freedom Square in Tbilisi in May 2005 and
told Georgians, “The path of freedom you
have chosen is not easy, but you will not
travel it alone,” they believed it meant
something.
When I asked a senior US official four
years ago what Washington would do if Russia attempted a military assault on Georgia,
he said, “We won’t send in the US cavalry.”
But now it looks as though this was precisely
what Saakashvili was counting on.
As for Europe, France and Germany,
they might say that their cooler approach to
Georgia all along looks wise in retrospect.
But they have little to be proud of. The EU
had the opportunity to approve a new
border-monitoring force for Georgia in
2005, when the Russians blocked the
continuation of the old one through the
Organisation for Security and Cooperation
in Europe. But France and Germany vetoed
the plan. The unarmed force could have
been an early-warning system had it been
in place this year, and might have helped
deter the Russian campaign.
Few western policy makers have engaged
seriously with the South Caucasus, and they
would do well now to ponder the fact that
South Ossetia was not even the most
dangerous of the region’s conflicts. That
dubious honour goes to Nagorno-Karabakh,

a territory dispute between Armenia and
Azerbaijan. There, tens of thousands of troops
face each other across 110 miles (175
kilometres) of trenches, and angry rhetoric is
strong on both sides. The fragile Karabakh
ceasefire is observed by just six unarmed
European monitors. If the world wakes up
to the danger of the ceasefire breaking, there
will have been at least one good outcome
from the Georgian tragedy.
Negotiations over the Karabakh conflict
have been fruitless so far, but they have come
up with a useful formula for squaring the
separatist circle. A draft peace plan under
discussion would defer the issue of the status
of the disputed region of Karabakh itself.
Instead, the region would have some interim
status short of statehood while other issues,
such as the return of Azerbaijani land
currently occupied by Armenians outside
Nagorno-Karabakh, are resolved and
refugees begin to return home.
That kind of solution now looks to be
the most desirable one for Abkhazia and
South Ossetia. The Abkhaz and Ossetians
themselves have far more reason to want to
live well with their Georgian neighbours
than the Russians do. Giving them some
kind of international guarantees and more
power to dictate their own futures is the only
way to lift the Russian wolf off their
shoulders and allow at least some Georgian
refugees to go home.
Yet it is probably too late. The Russians
now have a tight grip and will try to keep
others out. President Dmitry Medvedev said
last week that Abkhaz and Ossetians “do not
trust anyone but Russian troops...We are the
only guarantors of stability in the region.”
Answering that charge is a big physical
and moral challenge for both Europe and
the US. If they want to fix things in the
region, they need to consider a new version
of the mass peaceful intervention they made
in the Balkans from the mid-1990s, in the
form of policemen and peacekeepers,
human-rights investigations, and large-scale
economic investment. It would be expensive,
but in the end it would probably cost much
less than doing nothing.
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First Anniversary of
the US Social Forum
Just over a year ago from June 27
to July 1, 2007, we were making
history at the first-ever US Social
Forum (USSF)! We brought together
more than 12,000 people from 64
countries and diverse sectors from
all over the US and various
Indigenous Nations to declare that
“Another World is Possible” and that
“Another US is Necessary!”
Many networks, alliances, collectives and relations were born at the
USSF. Since then, we have seen an
increase in collaboration, more folks
talking about the importance of
movement building, and articulating in a louder voice the need for
alternatives.
Since the USSF in 2007, as communities and organizations have continued building our movements,
the national planning committee of
the USSF is continuing to think
more about strengthening the
spaces available for the “movement
of movements” in different ways,
such as supporting or participating
in the following:
Americas Social Forum,
Guatemala City
From 7-12 October 2008, the third
Americas Social Forum (ASF) will
take place in Guatemala City,
Guatemala. With themes that range
from “Defending quality of life in
the face of predatory capitalism” to
“Diversities and equalities and the
challenges for achieving them,” the
gathering will provide space for
meeting, dialogue, and debate, as
well to strategize and plan for innovative actions and campaigns to
further the work. At this historic
time, the Americas Social Forum will
further build solidarity among the
people of this hemisphere. Deadline
to register for the ASF is September
22, 2008.
For more information visit www.
forosocialamericas.org.
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A People and a Poet

The Voice of Mahmoud Darwish
Ibtisam Barakat is the author of Tasting the Sky:
A Palestinian Childhood (Farrar, Straus and
Giroux, 2007). She has taught language ethics
at Stephens College, and is the founder of Write
Your Life seminars. She can be reached at www.
ibtisambarakat.com. This article was written for
the Common Ground News Service (CGNews)
and can be accessed at www.commongroundnews.org.

O

n Saturday August 9th in
the afternoon, I was getting
ready to give a talk about
Palestinian olive trees to a
gathering of authors and thinkers at
Keystone College in Pennsylvania. For
the title of the presentation, I cracked
the word olive in two, and turned it
into O’ Live! But death mocked me.
Shortly before I left my room for the
talk, the phone rang. It was my friend,
musician Saed Muhssin, calling me from
San Francisco. His voice was deep like a
valley, barely climbing up to speak: “Have
you heard?” he asked. “This is hard news,”
he warned. “Mahmoud Darwish died
today.”
My mind cried. My heart ached with all
of the unhealed Palestinian losses that are
recalled with each new loss — losses
Darwish made sure to record in his poetry.
I belong there. I have many memories,
Darwish wrote. Memories that he recorded
in at least 30 books of poetry and prose,
translated into at least 20 languages.
He was born in 1941, and published his
first book of poetry before he turned 20 years
old. For over four decades, Palestinian and
Arab poets were inspired by him, referred
to him, imitated him, debated over his
poetry.
Saed and I belong to Generation M, an
identity we invented several years ago. I grew
up on the West Bank under Israeli
occupation, Saed as an Israeli citizen. Both
of us Palestinian, we had completely

different lives. But underneath, we discovered
we shared a similar deprivation, a hunger
for freedom, for a more beautiful world. We
filled our hunger with the poetry of
Mahmoud Darwish, and we called ourselves
Generation M.
In the absence of home, Darwish turned
language into a spacious tent — for us and
for all who needed a home. He turned
yearning into a meeting place. Palestinians
meet our mothers through his mother.
Darwish gave her to us when he wailed:
I yearn for the bread my mother bakes
I ache for my mother’s coffee.
And her touch.
He used the Arabic word ahennu for
yearn, which means a yearning filled with
affection. It’s a word that wakes up a
thousand feelings at once, with the hint of
a desperate impatience.
In 1982, he wrote lasta wahdaka, you
are not alone, for Arafat when the Palestinians
were driven out of Beirut. Darwish said it
also to everyone on Earth, anyone who was
forced out into exile for the nth time.
And his question, “Where are birds to
fly after the last sky?” made me invent an
endless number of new skies, stacked like
mattresses for the refugees of Earth.
Darwish, the name in Arabic meaning
a pure, spiritual wandering man, was
precisely that for us. He moved between
skies and across borders — between
Palestine, Israel, Russia, France, Jordan,
Lebanon, Egypt, and other countries.
Wherever he was, words in his hands were
a magic lamp that set free the genie of the
Arabic language. He knew the heart of the
Palestinians. He knew that they had only
one wish for the genie, one yearning request
of their language — “home.”
As seen in his language and poetry,
Darwish had a vision and passion for

Palestinian poet Mahmoud Darwish in
Amman, Jordan, February 2008. photO:
Jamal Nasrallah

achieving justice. He helped in writing
Arafat’s famous address to the United
National General Assembly in 1974 in
which Arafat said “I have come bearing an
olive branch and a freedom-fighter’s gun,”
and pleaded with the world by repeating
three times La tusqeto al-ghusna al-akhdar
min yadee, don’t let the green branch fall
from my hands.
In 1988, Darwish drafted the Palestinian
declaration of independence in which he
said that peace is achievable with a two-state
solution — one Palestinian, one Jewish. He
wrote that peace is possible “on the land of
love and peace.”
Inspired by the vision of reconciliation,
he emphasised that Palestine would be a
society that thrives on human rights,
equality, democracy, representation, social
responsibility, and complete respect for all,
especially women and people of different
faiths.
At one of Darwish’s last performances,
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in July 2008, the audience in Ramallah
received him as though they suspected that
might be the last time they would see him.
They stood up like the fragrant spruce trees
he often plants in his poetry. Think of others,
he told them.
As you prepare your breakfast — think
of others.
Don’t forget to feed the pigeons. As you
conduct your wars — think of others. Don’t
forget those who want peace.
As you pay your water bill — think of
others. Think of those who only have clouds
to drink from.
As you go home, your own home —
think of others — don’t forget those who live
in tents.
As you sleep and count the planets, think
of others — there are people who have no
place to sleep.
As you liberate yourself with metaphors
think of others — those who have lost their
right to speak.
And as you think of distant others ñ think
of yourself and say “I wish I were a candle in
the darkness.”
Speaking openly about death, he had
confessed to Al-Hayat Arabic newspaper: “I
am no longer afraid of death. I used to be
afraid of it. But now I only fear the death of
my ability to write and my ability to taste
life.”
Continuing to wrestle with his art, he
wrote that “I thought poetry could change
everything, could change history and could
humanize… Now I think that poetry
changes only the poet.”
Dear Mahmoud Darwish, your poetry
changed me.

Changing Your Address?
Please e-mail pwork@igc.org, or
send us a postcard at Peacework,
AFSC, 2161 Mass. Ave., Cambridge
MA 02140 to tell us your new
address so we can make sure you
don’t miss an issue!
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The SS Liberty and the SS Free Gaza prepare to leave Crete and attempt nonviolently to break the Israeli siege of Gaza, August 13, 2008. photO: FreeGaza.ORG

Human Rights Workers Sail Jubilantly into Gaza
Free Gaza is a coalition of human rights observers, aid workers, and journalists
who are responding to the Israeli siege of Gaza with nonviolent direct action. For
more information visit www.freegaza.org.
August 23 — Two small boats, the SS Free Gaza and the SS Liberty, successfully
landed in Gaza early this evening, breaking the Israeli blockade of the Gaza
Strip.
The boats were crewed by a determined group of international human rights
workers from the Free Gaza Movement. They had spent two years organizing the
effort, raising money by giving small presentations at churches, mosques,
synagogues, and in the homes of family, friends, and supporters.
They left Cyprus on Thursday morning, sailing over 350 kilometers through choppy
seas. They made the journey despite threats that the Israeli government would
use force to stop them. They continued sailing although they lost almost all
communications and navigation systems due to outside jamming by some
unknown party. They arrived in Gaza to the cheers and joyful tears of hundreds
of Palestinians who came out to the beaches to welcome them.
Two days after their arrival, 20 of the human rights watchers planned to go to sea
with Palestinian fishers in a show of support for their struggle to keep their industry
productive.
According to a recent article in the Guardian, “Under the Oslo accords, which in
1993 were supposed to herald the coming of an independent Palestinian state,
Gazan fishermen were to be allowed 20 nautical miles out to sea, where they
could catch sardine as they migrated from the Nile delta up towards Turkey during
the spring.But Israeli naval ships in recent years have imposed their own, muchreduced limits, sometimes fewer than 6 miles out.”
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Well Beyond Abu Ghraib

Expert Testimony on the Effects of US Torture Policy
Deborah Pearlstein is the former director of
the Law and Security Program at Human Rights
First. The following is excerpted from her
prepared testimony to the Committee on the
Judiciary, US House of Representatives, on July
21, 2008. The full testimony, with notes, is
available at http://judiciary.house.gov/
hearings/pdf/Pearlstein080715.pdf.

O

ver the three and a half
years, I had occasion to
travel to Guantanamo Bay;
meet with Iraqi and Afghan
nationals who had been victims of gross
abuse in US detention facilities there;
consult with military service-members
and medical experts whose work had
been touched by these events; and
review hundreds upon hundreds of
pages of government documents
detailing our treatment of the many
thousands of detainees who have passed
through US custody since 2002. Based
on this work, it became clear to me that
the US record of detainee treatment fell
far short of what our laws require and
what our security interests demand.
Well beyond the few highly publicized
incidents of torture at Abu Ghraib, as of 2006
there had been more than 330 cases in which
US military and civilian personnel were
credibly alleged to have abused or killed
detainees (this, according to a study based
almost entirely on the US government’s own
documentation by New York University,
Human Rights First, and Human Rights
Watch issued in April 2006). These cases
involved more than 600 US personnel and
more than 460 detainees held at US facilities
in Afghanistan, Iraq and Guantanamo Bay.
They included some 100-plus detainees who
died in US custody, including 34 whose
deaths the Defense Department reported as
homicides. At least eight of these detainees
were, by any definition of the term, tortured
to death.

It also became clear to me that these
patterns were not merely the results of
accidents or misconduct by a few wrongdoers. Rather, senior civilian legal and policy
guidance was one of the key factors that led
to the record of abuse just described. In
addition to the testimony this Committee
has already received on the role of direct
authorization for abusive interrogation, I
based my conclusion on several findings in
particular, which I describe here.

Gross acts of detainee abuse
continued long after senior
Pentagon offices knew what
was happening.
First, as one of the many Pentagon
investigations conducted into the issue
concluded in 2004, and as the numbers just
discussed confirm, the problem of detainee
abuse was systemic in nature.
Second, the pattern of abuse we
documented followed a series of broad legal
decisions to change what had been for
decades settled US law. This law had
unambiguously provided that detention
operations in situations of armed conflict
were controlled by the Geneva Conventions,
including Common Article 3 of those
treaties affording all detainees a right to basic
humane treatment. The administration’s
2002 legal interpretation to the contrary, as
the Supreme Court later made clear in
Hamdan v. Rumsfeld, was wrong as a matter
of law. It was also disastrous as a matter of
policy. In suspending application of
Common Article 3, the administration
offered no comprehensive or even consistent
set of rules to replace those it had summarily
rejected, producing rampant confusion and
ultimately gross abuse by front-line,

inexperienced troops. Although young
troops and commanders moved seamlessly
from Afghanistan to Guantanamo Bay to
Iraq (as a result of shifting troop deployments),
the operative detention and interrogation
orders in each theater differed. The orders
differed further within each detention center
depending on the month, the agency
affiliation of the interrogator, and the legal
status assigned to an individual prisoner.
These policies and orders, and the confusion
they engendered, unquestionably played a
role in facilitating abuse.
Finally, it is now clear that gross acts of
detainee abuse continued long after senior
Pentagon offices, including that of Defense
Secretary Rumsfeld, knew it was happening.
And yet no meaningful action was taken to
stop it. By February 2004, the Pentagon had
seen extensive press accounts, NGO reports,
FBI memoranda, Army criminal
investigations, and even the report of Army
Major General Antonio Taguba detailing
detainee torture and abuse — yet essentially
no investigative progress had been made by
2004 in some of the most serious cases,
including the interrogation-related homicides
of detainees in US custody. On the contrary,
shortly after the Taguba Report was leaked to
the press in early May 2004, the office of then
Under Secretary of Defense for Policy
Douglas Feith reportedly sent an urgent
e-mail around the Pentagon, warning officials
not to read the report. The e-mail warned
that the leak was being investigated for
“criminal prosecution” and that no-one
should mention the Taguba Report to
anyone, including family members. This is
not the response of an administration that
takes human rights — or law enforcement
— seriously. For far too long, the message
from Defense leadership was that violators
could break US and international law against
cruel treatment with impunity.
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New York Yearly Meeting of Friends: A Minute on Torture
New York Yearly Meeting of the Religious Society of
Friends (Quakers) approved this minute on July 25, 2008.
NYYM, 15 Rutherford Place, New York NY 10003;
www.nyym.org
New York Yearly Meeting joins with the voices of people of
conscience everywhere to decry the use of torture by the
United States and to work for its end.
We acknowledge with deep sorrow and grave concern that
our nation engages in torture and cruel, inhuman and
degrading treatment of prisoners and detainees. Our country
has developed a system of “interrogation techniques” that, in
addition to physical abuse, includes subjecting persons to
simulated drowning (“waterboarding”); extremes of
temperature, light and noise; sleep deprivation; prolonged
“stress positions”; nudity, hunger and thirst; physical,
psychological and sexual humiliation; solitary confinement.
The International Committee of the Red Cross has observed
these detention practices and condemns them as “an
intentional system of cruel, unusual and degrading treatment
and a form of torture” and as constituting war crimes.1 Facile
denials by our government representatives display arrogance
and hypocrisy, and compound our shame. We have
diminished our standing among nations and demeaned our
moral values as a society and as individuals. The practice of
torture by our nation is immoral, unethical, and illegal.

fails to defend the sanctity of life and undermines our
humanitarian ideals. We believe with William Penn that “A
good end cannot sanctify evil means; nor must we ever do
evil that good may come of it.”6
Torture corrupts our respect for the rule of law and our standing in the community of nations. Torture condemns the innocent and the guilty alike. It is absolutely prohibited under
Article 5 of the Universal Declaration of Human Rights,7 the
1949 Geneva Convention III Relative to the Treatment of
Prisoners of War,8 and the 1977 Protocols thereto, Article 31
of the Geneva Convention IV Relative to the Protection of
Civilian Persons in Time of War,9 and the United Nations
Convention Against Torture (1994).10 It is forbidden by the
Eighth Amendment to the United States Constitution, banning the infliction of “cruel and unusual punishments”. It
constitutes a war crime. Civilized nations agree that these
techniques are immoral and illegal under both US and international law. “[A] nation that sanctions torture in defiance of
its democratic principles pays a terrible price. . . . [T]he stigma
compromises its majesty and corrupts its integrity. Its officials must spin an ever more complex web of lies that, in the
end, weakens the bond of trust and the rule of law that are
the sine qua non of a democracy. And, beyond its borders,
allies and enemies turn away in collective revulsion.”11

Torture betrays our faith. Torture denies the divine Light present in every person. It displaces God’s Love — and call for
the peaceable Kingdom (sic) — with violence, hatred, sadism,
and tyranny. Torture offends Jesus’ command to “love your
enemies, do good to them. . . .”2 It transgresses our belief that
we must “not repay anyone evil for evil. . . . On the contrary:
‘If your enemy is hungry, feed him; if he is thirsty, give him
something to drink.’ . . . Do not be overcome by evil, but overcome evil with good.”3 In the presence of our nation’s use of
torture, we hearken to Jesus’ query: “What good will it be for
a man if he gains the whole world, yet forfeits his soul?”4

We call on the United States to honor its constitutional and
treaty obligations, and our moral, ethical and religious
principles, by ending immediately the use of torture and cruel,
inhuman and degrading treatment of prisoners and detainees.
We direct the Clerk, on behalf of NYYM, to sign on to the
National Religious Campaign Against Torture’s Statement of
Conscience and its Declaration of Principles for an executive
order banning torture.12 We encourage Friends and people
of conscience everywhere to join us and to work actively to
convince Congress and the President to prohibit, and to stop
the use of, cruel, inhuman and degrading treatment of
prisoners and detainees by any of our representatives, agents,
or allies.

Torture debases our ethical and moral ideals. Torture destroys
the humanity of the tortured, the torturer, and those who
have knowledge of it. “[T]orture plumbs the recesses of
human consciousness, unleashing an unfathomable capacity
for cruelty as well as seductive illusions of omnipotence.”5 It

By not honoring our moral, ethical, spiritual, and legal ideals,
we endanger our own humanity, as well as the humanity of
those involved in the practice of torture or subjected to brutal
treatment. We have faith that God’s Light will not be dimmed.
Let the United States abolish its use of torture now.

ı Jane Mayer, The Dark Side: The Inside Story of How the War on Terror Turned Into a War on American Ideals; NY Times,7/11/08; NY Times, 11/30/04.
2 Luke 6:35-36. 3 Romans 12: 17-21. 4 Matthew 16:26; Mark 8: 36; Luke 9: 25. 5 Alfred McCoy, A Question of Torture: CIA Interrogation from the
Cold War to the War On Terror. 6 William Penn, Some Fruits of Solitude (1693). 7 Article 5 of the Universal Declaration of Human Rights provides
that “no one shall be subjected to torture or to cruel, inhuman or degrading treatment.” 8 Article 13 of the Geneva Convention III Relative to the
Treatment of Prisoners of War provides that “prisoners of war must at all times be humanely treated.” Article 87 prohibits “corporal punishment,
imprisonment in premises without daylight and, in general, any form of torture or cruelty.” Article 89 states: “In no case shall disciplinary punishments
be inhuman, brutal or dangerous to the health of prisoners of war.” 9 Article 31 of the Geneva Convention IV Relative to the Protection of Civilian
Persons in Time of War provides: “No physical or moral coercion shall be exercised . . . to obtain information from them or from third parties.” 10
Article I of the UN Convention Against Torture defines torture as “any act by which severe pain or suffering, whether physical or mental, is intentionally
inflicted on a person for such purposes as obtaining from him or a third person information or a confession.” 11 A Question of Torture, ibid. 12
See www.nrcat.org.

21

22

PeaceWork

|

September 2008

Bits&peaces
EVENTS
An evening with Frances Moore Lappé:
The Annual Pat Farren Lecture to
Benefit Peacework Magazine, 9/10, 7pm
(6 pm reception); Cambridge Friends
Meetinghouse at 5 Longfellow Park (off
Brattle St.); $35 sliding scale, $5 for highschool-age; introduction by Jill Stein;
Frances Moore Lappé is the author of Diet
for a Small Planet & Getting a Grip: Clarity,
Creativity, & Courage in a World Gone Mad;
617/661-6130, Peacework, 2161 Mass.
Ave., Cambridge MA 02140, www.
peaceworkmagazine.org
The Boys of Winter, Fridays & Saturdays,
9/5-20, 8pm, Sundays 9/7-21, 2pm & 8pm;
Boston Play wrights’ Theatre, 949
Commonwealth Ave., Boston; $20, $10 for
students, seniors, & veterans Set in
Minnesota in 1966 as 3 high school
hockey players confront choices about
war, peace, & their future; Co-written by
Eric Small, Dean B. Kaner, & Barry Brodsky,
a member of Veterans for Peace; www.
boysofwinterplay.com
When Checks & Balances Fail: The
Media & Civil Liberties in the 2008
Election, 9/16, 6-8pm, Boston Public
Library, Rabb Lecture Hall, Copley Square,
Boston MA; with Eric Alterman (The
Nation) , Ellen Hume (MIT Center for
Future Civic Media), Callie Crossley,
(Nieman Foundation for Journalism,
Harvard University); Sponsored by ACLU,
617/482-3170; www.aclu-mass.org
U n d o i n g R a c i s m Wo r k s h o p fo r
Educators & Community Activists, 9/1820, Bromley Heath Community Center, 10
Lamartine St., Jamaica Plain, MA; Trainers
from the People’s Institute for Survival &
Beyond (www.pisab.org); Hosted by
Haymarket People’s Fund, Simmons
College of Social Work, & others; Preregistration required; contact Karla
Nicholson, 617/522-7676; knicholson@
haymarket.org; www.haymarket.org
Emma’s Revolution, 10/18, St. Johns
Church, Watertown, MA; $23 at door, $20

in advance, $10 students; a benefit concert
for United for Justice with Peace; send
check to UJP, 2161 Mass Ave., Cambridge,
MA 02140, or pay at www.justicewithpeace.
org

GATHERINGS
Building Cultures of Peace, 9/11-13;
Portland, OR; explore historical, current, &
potential future elements of the local,
regional, national, & transnational
struggles toward peace & justice by
peaceable means; annual conference of
the Peace & Justice Studies Association;
w w w. p e a ce j u s t i ce s t u d i e s. o rg /
conference
The Justice Robert Jackson Conference
for Planning the Prosecution of High
Level American War Criminals, 9/13-14;
Andover, MA; with Frances Boyle, Peter
Weiss (Center for Constitutional Rights),
Vincent Bugliosi (Prosecuting George W.
Bush for Murder), & many others; info@
war-crimes.info; www.war-crimes.info
Agape Community’s Tribute to Dan
Berrigan, SJ, 10/4; Ware, MA; Father Dan
Berrigan, a beloved & revered poet &
peace activist, will read his poetry at this
event, & Professor Michael True will
provide a retrospective of Dan’s life &
times so far; plus music, tributes by
activists & friends, a youth forum on
nonviolence, & more; contact John Paul
Marosy 508/852-6322; Agape Community,
2062 Greenwich Rd, Ware MA; www.
agapecommunity.org

CAMPAIGNS
Million Doors for Peace; Join 25,000
volunteers knocking on a million doors to
call for an end to the US war in Iraq;
sponsored by United for Peace & Justice,
Truemajority.org, & many others. www.
milliondoorsforpeace.org.
Petition Congress to Investigate the
Murder & Rape of Army Private LaVena
Johnson. The Army calls her death a

suicide despite physical evidence to the
contrary; Petition campaigns at www.
colorofchange.org/lavena &
lavenajohnson.com
Stop Discriminatory Sentencing; Federal
sentencing guidelines treat 5 grams of
crack the same as 500 grams of powder
cocaine; Black people represent only 13%
of drug users, but are 59% of those
convicted, & the average drug sentence
for black people is 49% higher than for
whites; S.1711, the Drug Sentencing
Reform & Cocaine Kingpin Trafficking Act,
would eliminate the sentencing disparity;
colorofchange.org/crackpowder
Congo Week, 10/19-25; According to a
new mortality report from the International
Rescue Committee, wars & humanitarian
crises in the Congo have taken the lives of
5.4 million people in the last 10 years
(www.theirc.org); during Congo Week
campuses & communities across the globe
(1000 campuses in over 100 countries are
already signed up) will organize events &
activities to raise awareness about the
devastating situation in the Congo; www.
congoweek.org/english. In addition, 71
Congolese women’s groups have called
on the UN Security Council to help end
sexual violence (www.friendsofthecongo.
org/pressreleases/sexual_violence.php)
Resist AFRICOM: Teach-In & Day of
Action, 10/24 & 10/31. Speaking out
against the US military’s new African
Command; AFRICOM is currently staged
in Stuttgart, Germany & is scheduled to be
a fully functional military command in
October 2008. Global student teach-in
10/24; day of protest 10/31. More info at
www.africaaction.org

OPPORTUNITIES
American Friends Service Committee
seeks Associate General Secretary for
Inclusion; apply by 10/3; for more info see
www.afsc.org/jobs
Public International Museum of Women
calls for submissions from every corner of
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the world for a monthly exhibition on
Women, Power, & Politics that showcases
inspiring stories of women claiming &
exercising their power; for questions or to
submit online email subsmissions@imow.
org, www.imow.org
Study Tour to Israel-Palestine; November
2008; In order to strengthen the voice of
the international community, the Israeli
Committee Against House Demolitions
encourages people to visit the Occupied
Territories & Israel to be an eye-witness to
the situation on the ground; our study
tours bring visitors to meet with key
people from both sides of the divide
examining several aspects of life today in
Israel, Jerusalem, & Palestine. Sponsored
by ICAHD & Experience Travel Tours; to
learn more search “tours” at www.icahduk.
org or email studytours80@hotmail.com
Open Society Fellowship seeks applicants
for fellowships: innovative professionals
— including journalists, activists, scholars,
& practitioners — to work on projects that
inspire meaningful public debate, shape
public policy, & generate intellectual
ferment within the Open Society Institute.
More details at www.soros.org/initiatives/
fellowship/focus_areas/guidelines
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wrote, “When the actions of government
become dangerous to the security of the
nation, it takes a special courage for men
& women inside the government to speak
out. If we care about keeping democracy
alive, we must welcome this book.” Koa
Books, www.koabooks.com

American Wars: Illusions & Realities,
Paul Buchheit, ed., 188 pp., $14.95 pb,
2008; Structured around 19 illusions about
the Iraq war & all wars promoted by the
US government & corporate media,
Buchheit, the founder of fightingpoverty.
org, has commissioned leading activists
to, dispel the myths, one by one; Clarity
Press, www.claritypress.com

We Who Dared to Say No to War:
American Antiwar Writing from 1812 to
Now, Murray Polner & Thomas E. Woods,
Jr., eds.; 352 pp; $16.95 pb; From classic
statements to little-known letters, a
collection of anti-war documents
structured by the wars raging at the time.
As the Union Theological Seminary 8 said,
explaining their refusal to register for the
draft in 1940, “We do not expect to stem
the war forces today; but we are helping
to build the movement that will conquer
in the future.” Basic Books, www.
basicbooks.com

D i s s e n t : Vo i ce s o f Co n s c i e n ce,
Government Insiders Speak Out Against
the War in Iraq, Colonel (Ret.) Ann Wright
& Susan Dixon, eds., Foreword by Daniel
Ellsberg; 278 pp.; $17.95 pb; One of the
editors resigned her State Department
post on the eve of the invasion of Iraq,
both are peace activists. Howard Zinn

Baghdad Mon Amour, Selected Writings
of Salah Al Hamdani, translated by Sonia
Al l a n d ; 1 9 4 p p, $ 1 5 p b ; B re y te n
Breytenbach says Al Hamdani, an Iraqi
imprisoned by Hussein’s regime in Abu
Ghraib, is a poet & essayist in “the company
of the ancient ones, the masters.”Curbstone
Press, www.curbstone.org

RESOURCES

Everywhere All the Time: A New
Deschooling Reader, Matt Hern, ed. ; 268
pp; $17.95 pb; Hern, the director of an
alternative-to-school community center
in Vancouver, compiled this collection of
alternative educational voices, including
Leo Tolstoy, Emma Goldman, Ivan Illich, &
voices & artwork by alternatively schooled
students; AK Press, www.akpress.org
Solidarity Divided: The Crisis in
Organized Labor & A New Path Toward
Social Justice, Bill Fletcher, Jr., & Fernando
Gapasin; 304 pp; $24.95 hb; Mike Davis
said, “a landmark in all debates about ‘what
next’ for labor.” University of California
Press, www.ucpress.edu.
Reproduce & Revolt, Josh MacPhee &
Favianna Rodriguez; 224 pp; $19.95; street
posters, graffiti, bumper stickers —
activism depends on design to capture
imaginations & spread a message.
Reproduce & Revolt not only documents
some of the best activist design work of
the past few years, it shows readers how
to do it themselves, & provides hundreds
of images for free, unrestricted use; Soft
Skull Press, www.softskull.com
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